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Section 1: Teaching Writing

Introduction
This publication is designed as a practical guide; a resource book for classroom practitioners. 
It is intended to support teachers of Key Stage 2 classes and early Key Stage 3 classes in 
improving the quality of their pupils’ written outcomes. It offers a practical, realistic response to 
the ongoing concerns outlined by Ofsted regarding how to extend pupils’ vocabulary and how 
to assist them to develop the proficiency to write high-quality extended pieces. The theoretical 
approach outlined has, in the main, been shaped, over time, through active ‘hands-on’ work in 
the classroom. Recent literature on this subject has also been digested and considered. The 
proof of the impact of the model presented can be seen in the twenty-five high-quality examples 
of pupils’ writing that populate this book.
 The publication is divided into three sections. 
 The first focuses on pedagogy. How do teachers set about teaching pupils to write well? What 
kinds of teaching approaches do they use? What methods and strategies have the greatest 
impact and result in the highest rates of pupil progression? How do they enable children to view 
writing as something enjoyable – an activity they actually want to do, rather than one they feel 
compelled to do? What are the cultural features of a successful writing classroom? The book 
draws upon, develops and extends teaching techniques advocated by the Primary Strategy, 
such as the shared writing model. In addition, reference is made to recent theoretical writing, 
especially that concerning the ethos of the collaborative writing classroom. Reference is also 
made to practical strategies contributed by other writers. Some new, original thinking is included 
and this relates to proven pedagogic strategies that have been tried and tested in the classroom. 
The intention is to synthesize the best existing ideas, present some fresh perspectives and, 
above all, offer a range of practical resources and exemplar materials that teachers can utilize 
‘at the chalkface’ in their day-to-day practice. There is a systematic explanation of how a range 
of related approaches can be combined to create a powerful teaching dynamic that is capable 
of nurturing even the most underconfident, struggling, reluctant writer. 
 Section 2 is made up of exemplar units of learning. These represent the planning and the 
resources that resulted in the outcomes produced by pupils and are offered as guidance models 
for practitioners. They illustrate, clarify and reinforce the ideas that have been put forward in 
the opening chapter. Practitioners may wish to adopt them as they are, adapt them to their 
intended purposes, or use them as guidance when creating their own units of learning relating to 
these, or other, texts. My deeply held belief is that delivering someone else’s planning is always 
significantly harder than delivering what one has planned and thought through oneself. Hence 
my message to all colleagues: try to plan your own units of learning, based on the methodology 
outlined, from a text that you like – one that you believe will inspire and excite the children you 
teach. One of the features of these units is a series of examples of the literary devices used 
either by the authors of the texts they are based upon, or those used in the original model texts 
included in this publication. Corden1 makes the point that raising children’s awareness of the 

1 Reading–Writing Connections: the importance of interactive discourse in English in Education 34 (2), 2000
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literary techniques used by authors moves them beyond the secretarial aspects of writing to the 
compositional features.
 The third part of the book is intended as a resource-rich guide for the busy practitioner. It 
will prove a valuable companion, either at the outset, when planning a whole unit of learning 
containing writing outcomes, or at the day-to-day level, the afternoon or evening before, when 
preparing for tomorrow’s lesson. It contains succinct guidance on the essential characteristics 
of different styles of writing. The intended purpose for the piece of writing, its distinct stylistic 
features and the associated conventions of the style under consideration are all clearly outlined. 
It must be emphasized that it is the job of the teacher to explain, using a range of examples, 
these characteristic features and facilitate active opportunities for pupils to make sense of them 
prior to asking for inclusion in their subsequent writing. 
 For each style a comprehensive range of vocabulary is provided. It is my contention that 
primary-aged pupils and students in the early stages of secondary school benefit enormously 
from using different types of ‘word mats’ – sheets containing a range of vocabulary options that 
pupils can use at the point of composition. Wouldn’t it be easy if all pupils aged seven and over 
could use a thesaurus correctly and in a time-efficient way? Whilst I am an ardent proponent of 
thesaurus usage, I believe that for most this will prove a more valuable resource at secondary 
school. Word mats are a simplistic, basic, ‘stripped-down’ thesaurus. They work precisely 
because they are simplified: the pupil’s mind is not overwhelmed with too many words on a 
page and the problem of too many different options from which to choose. There are already 
sufficient processing demands and issues children need to attend to when they are writing. I 
am interested by the fact that most Key Stage 2 classrooms have vocabulary displays on walls. 
Frequently a series of connectives that help to bind a text together are included in this display. 
Whilst this is helpful to young writers, wouldn’t more be achieved if pupils had words closer to 
hand, right in front of them, as they look down at the page on which they are writing? After all, 
for the majority of time when one is writing, one looks down, not up! 
 For all sixteen of the styles considered a wide range of possible sentence starters are provided, 
along with an extensive series of model texts that can be deconstructed, analyzed and discussed 
in the classroom. These texts have been contributed by the author and by ten- and eleven-year-
old children who were taught using the teaching model prescribed. Mindful of persistent concerns 
about the performance of boys in writing, a conscious decision was taken to ensure that the majority 
of the pupil models included were written by boys. Teachers will quickly be able to appreciate how 
young writers are influenced when creating their own texts by the models they have studied. This 
demonstrates an important point: children benefit from borrowing ideas from others as they develop 
their own writing craft. As with all learning, success inspires confidence. This in turn enhances self-
belief and stimulates motivation. By emulating quality writing models produced by more mature, 
experienced writers (or by more competent peers), children are able to create something that reads 
well, sounds good and instills a satisfaction and pride in their personal achievements. This feeling 
of pride serves as a powerful future motivator. Tasting success is a crucial milestone on a journey 
that leads to ever-greater independence, self-efficacy and ongoing improvement.
 It is recommended that teachers use the examples in this book, including those created by 
pupils, in their own classrooms. They are all available in electronic form on the accompanying 
CD-rom, so teachers can print and display them on flipcharts and whiteboards. Reading and 
discussing the merits of the writing of a peer delivers an uncompromising message to young 
learners: this writing was composed by someone of my age, therefore I am capable of reaching 
this standard. It is within the capacity of a child of my age. It is achievable. 
 It is my view that all books about the art of teaching should contain at least one new big idea. 
A central thesis proposed here is that the process of deconstructing quality writing examples 
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in the classroom is equally important as teaching pupils through a process that concentrates 
on joint construction, with regular opportunities for evaluation of what has been created. Close 
analysis of a mature, completed quality text, through effective teacher questioning, raises 
pupils’ awareness of the key features implicit within it. Pupils need to see what a really good 
piece of writing looks like and sounds like early on, as part of a thorough preparatory process 
that eventually culminates in independent writing. A critical appreciation of the whole, with an 
emphasis upon highlighting key component parts and being guided to appreciate how the text 
has been crafted, enables the young, inexperienced writer to understand what will be required 
when pencil eventually meets paper. So, teaching writing is not simply about generating 
ideas, facilitating opportunities for pupil talk, planning for writing, using drama techniques and 
modeling through shared writing. It also involves critical analyses of the end product as part 
of preparation for writing; considering and reflecting on a completed outcome; knowing what 
the end of the writing journey might look like. In a nutshell, most children need to be supported 
to analyze and reflect upon good writing before they can write well themselves. Whilst this is 
implicitly understood by teachers who bring quality authors to the classroom experience, how 
many practitioners write for their own classes? What a powerful, collaborative statement is 
made when the teacher’s actions communicate the message: I will never set you a writing task 
that I haven’t already completed myself. 
 I am conscious of the fact that the approach to teaching writing that is presented is open to 
a charge of being formulaic. Practitioners may express concern about the prospect of stifling 
individual creativity and imposing too tightly structured an approach on pupils. They may be 
concerned about the possibility of pupil dependency on ready-made models. In defence, I would 
present the evidence of pupil achievement that appear throughout this publication. I would also 
argue that the overwhelming majority of young learners require a high level of scaffolding that 
will, over time – as they mature – enable and equip them to make informed creative decisions 
and experiment according to their own choosing. With few exceptions, most skilled writers 
are not born; they require nurturing through instruction, guidance and advice. This is not only 
available from the teacher, but through collaboration with their peers. Put simply, children need 
to be provided with constant guidance and assistance. This is available through an introduction 
to the characteristic features of different types of texts from three different origins: those written 
by a published author, teacher-generated texts and the efforts produced by their peers. The 
scaffolds provided can gradually be taken away as the foundations become ever more secure. 
In time personal autonomy as a writer will be enhanced and the need to emulate others will 
diminish. In the first instance children need help to reach the point where they can make 
conscious decisions about the vocabulary they use, the sentence structures they choose, the 
textual organization features they decide upon and the literary techniques they employ.

An overview of a teaching methodology
The approach outlined below has modeling, through the contrasting – but complementary – 
processes of joint construction and analytical deconstruction, at its core. Reflective, focused 
talk, facilitated through the creation of a variety of opportunities for pupils to consider the 
merits of their own writing and that of others, is also central to this process approach. A further 
important element involves the incorporation of drama techniques into lessons. The different 
aspects of the methodology are deliberately not presented in any kind of chronological order as 
their use, or otherwise, is dependent upon the teacher’s purpose. They are instead offered as 
either statements of principle, or strategies and approaches from which teachers can choose.


